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Abstract 
 
Teacher job satisfaction has been the subject of research, but little attention 
has been paid to the effect of principal-teacher communication on teacher job 
satisfaction in the United Arab Emirates.  This research paper investigated the effect 
of principal communication on teacher job satisfaction, and provides suggestions to 
improve principal-teacher communication process in cycle 1 schools in Al Ain city. 
It answered questions about principals’ communication practices, teachers' 
satisfaction levels, the most effective principal-teacher communication practices 
which lead to high teacher's job satisfaction, and differences based on the principals’ 
gender in communication with teachers. To achieve the goals of this research, an 
accessible population of 196 teacher participants was used, from eight different cycle 
1, government schools in the Al Ain Educational Zone, in the Emirate of Abu Dhabi. 
Of the principals, three were male and five were female. A quantitative methodology 
used a five Likert scale questionnaire (from Never to Always). The study reveals that 
a significant relationship exists between principal-teacher communication practices 
and teachers' job satisfaction.  Moreover, there was a difference between teachers' 
satisfaction and male and female principals’ communication practices. Teachers’ 
recommendations to improve principal-teacher communication in a way that 
increases their job satisfaction provide new insights in the United Arab Emirates 
context. 
Keywords: Communication, Principals communication, Effectiveness of principals' 
communication, Teachers' job satisfaction. 
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 )cibarA ni( tcartsbA dna eltiT
 
  ينلمعلمل الوظيفي رضاالالأثر الفعال لتواصل مدير المدرسة على 
 صالملخ
لقد أصبح الرضى الوظيفي للمعلمين موضوعا غنياً للبحث, لكن الاهتمام بأثر تواصل 
المدير مع المعلمين على الرضى الوظيفي للمعلمين في الامارات العربية المتحدة كان قليلا. 
الوظيفي للمعلمين  وبالتالي فإن هذه الأطروحة قد قامت بدراسة أثر تواصل المدير على الرضى
تواصل المدير مع  عملية من وجهة نظر المعلمين أنفسهم, بالإضافة إلى إعطاء مقترحات لتحسين
المعلمين في مدارس الحلقة الاولى في مدينة العين. كما أنها قامت بالإجابة عن الأسئلة المتعلقة 
لوظيفي, أفضل بالممارسات التي يستخدمها المدراء للتواصل, مستوى رضى المعلمين ا
الممارسات التي يستخدمها المدير للتواصل مع المعلمين والتي تؤدي إلى رضى وظيفي عاٍل لدى 
المعلمين, والاختلاف في طرق التواصل بين المدراء (ذكور وإناث). و لتحقيق ذلك فقد تم 
أولى في  معلم ومعلمة من ثمانية مدارس حكومية حلقة 196الاستعانة بعينة من المدرسين عددها 
منطقة العين التعليمية في إمارة أبوظبي. حيث كان ثلاث من هذه المدارس خاضعة لإدارة مدير 
لقد تم استخدام المنهج الكمي لجمع البيانات متمثلا ً (ذكر) و خمس منها بإدارة مديرة (أنثى).
و "دائما"ً. وقد باستبيان قامت الباحثة بإعداده, حيث تضمن مقياساً خماسياً تراوح بين "أبدا"ً 
كشفت هذه الدراسة عن وجود علاقة ذات دلالة إحصائية بين أساليب التواصل المتبعة من قبل 
المدير ورضى المعلمين الوظيفي. كما بيَّنت عن وجود فروق بالرضى الوظيفي لدى المعلمين بين 
ات المعلين لتحسين التواصل مع المدراء الذكور والمديرات الإناث. بالإضافة إلى ذلك, فإن مقترح
التواصل بين المدير والمعلم بهدف رفع مستوى الرضى الوظيفي لدى المعلمين قد أضافة رؤية 
 جديدة لمجتمع الإمارات العربية المتحدة.    
 
: التواصل, تواصل المدير الفعال, تواصل المدراء, الرضى الوظيفي مفاهيم البحث الرئيسية
 للمعلمين.
  
ix 
 
 
 
 
Acknowledgements 
 
I offer my deepest gratitude to Dr. Mohamed Alhosani who worked with me 
and guided me all the time toward the accomplishment of this thesis. I would like 
also to express my sincere appreciation to Dr. Ali Ibrahim who was always there 
for helping and enlightening me with his knowledge and comments till the last 
moment of my studies. I am also truly grateful to all the lecturers, without their 
continues support and encouragement I would never been able to succeed.   
I have had wonderful support from my family. My hearties gratitude to my 
parents, brothers, sister, and my beloved life partner (Nedal) that were always 
giving me strength to complete this thesis. Their endless care and support in every 
single moment of my research really made it the greatest evidence of the 
everlasting  love that God blessed me with.   
  
x 
 
 
 
 
Dedication 
 
 
 
 
 
 
 
 
 
 
To mom and dad. The strong and gentle souls  who taught me to trust in Allah and 
believe in myself, took me under their wings, and were always there for me. 
To my loving and caring sister and brothers. You have been my inspiration, my soul 
mates, and the cause of my success. 
To my beloved life partner. The man who shared with me every single laugh and tear 
I  had since I met him.   
 
I dedicate this thesis for all of you because you were always there for me in all my 
ups and downs. This thesis would never been done without your presence in my life. 
 
 
 
 
 
 
xi 
 
 
 
 
Table of Contents 
 
Title ..................................................................................................................................... i 
Declaration of Original Work ........................................................................................... ii 
Copyright ......................................................................................................................... iii 
Advisory Committee ......................................................................................................... iv 
Approval of the Master Thesis ........................................................................................... v 
Abstract ........................................................................................................................... vii 
Title and Abstract (in Arabic) ........................................................................................ viii 
Acknowledgements ........................................................................................................... ix 
Dedication .......................................................................................................................... x 
Table of Contents .............................................................................................................. xi 
List of Tables.................................................................................................................. xiii 
List of Figures ................................................................................................................. xiv 
List of Abbreviations........................................................................................................ xv 
Chapter 1: Introduction ...................................................................................................... 1 
1.1 Overview ............................................................................................................ 1 
1.2 Statement of the Problem ................................................................................... 4 
1.3 Purpose of the Study ........................................................................................... 5 
1.4 Research Questions ............................................................................................. 5 
1.5 Significance of the Study .................................................................................... 5 
1.6 Assumptions ....................................................................................................... 7 
1.7 Limitations .......................................................................................................... 7 
1.8 Definition of Terms ............................................................................................ 7 
Chapter 2: Literature Review ............................................................................................. 9 
2.1 Introduction ........................................................................................................ 9 
2.2 Communication .................................................................................................. 9 
2.3 Communication Patterns ................................................................................... 11 
2.4 Gender and Communication ............................................................................. 12 
2.5 Communication Skills ...................................................................................... 14 
2.6 Leadership ........................................................................................................ 15 
2.6.1 Leadership Styles ................................................................................... 17 
2.6.2 Effective Leader ..................................................................................... 18 
2.7 Leadership and Communication ....................................................................... 20 
2.8 Previous Studies on Communication and Teachers' Job Satisfaction .............. 21 
Chapter 3: Methods .......................................................................................................... 25 
xii 
 
 
 
 
3.1 Introduction ...................................................................................................... 25 
3.2 Research Design and Procedures ...................................................................... 25 
3.3 The Instrument .................................................................................................. 25 
3.3.1 Validity ................................................................................................... 27 
3.3.2 Reliability ............................................................................................... 27 
3.4 Sample and Population ..................................................................................... 28 
3.5 Data Collection ................................................................................................. 29 
3.6 Ethics of the Study ............................................................................................ 30 
3.7 Data Analysis .................................................................................................... 30 
Chapter 4: Discussion ...................................................................................................... 32 
4.1 Introduction ...................................................................................................... 32 
4.2 Results of Question I: Communication practices ............................................. 32 
4.3 Results of Question II: The level of teachers' satisfaction................................ 36 
4.4 Results of Question III: The most effective communication practices that 
affect teachers' satisfaction .............................................................................. 36 
4.5 Results of Question IV: Principal's gender and teachers' job satisfaction ........ 37 
4.6 Results of Question V: Teachers' suggestions to improve principals' 
communication ................................................................................................ 38 
4.6.1 Teachers with female school principal suggestions ............................... 38 
4.6.2 Teachers with male school principal suggestions .................................. 39 
Chapter 5: Discussion and Recommendation .................................................................. 40 
5.1 Introduction ...................................................................................................... 40 
5.2 Discussion of Question I ................................................................................... 40 
5.3 Discussion of Question II ................................................................................. 41 
5.4 Discussion of Question III ................................................................................ 42 
5.5 Discussion of Question IV ................................................................................ 43 
5.6 Recommendations ............................................................................................ 45 
5.6.1 Recommendations for Practice ............................................................... 45 
5.6.2 Recommendations for Further Studies ................................................... 46 
References ........................................................................................................................ 47 
Appendix .......................................................................................................................... 53 
 
xiii 
 
 
 
 
List of Tables 
 
Table 1: Cronbach's Alpha for each part of the questionnaire ................................... 28 
Table 2: Target population ......................................................................................... 28 
Table 3: Accessible population .................................................................................. 29 
Table 4: Principals' communication practices data analysis ...................................... 33 
Table 5: Principals' encouragement data analysis ...................................................... 35 
Table 6: Teachers' satisfaction data analysis .............................................................. 36 
 
  
xiv 
 
 
 
 
List of Figures 
 
Figure 1: The process of communication ..................................................................... 2 
 
 
 
xv 
 
 
 
 
List of Abbreviations 
 
ADEC Abu Dhabi Education Council 
UAE United Arab Emirates 
1 
 
 
 
 
Chapter 1: Introduction 
 
1.1 Overview 
It is well known today that effective communication is the main key for the 
success of any relationship. It is a complex word to define as much as it's an 
important thing to do throughout our life time. It is the basic way of consolidating 
human relationships and increasing mutual understanding between people. As my 
father keeps telling me the story about the philosopher Socrates when he one day 
commented on a rich man that came to him wearing fancy clothes to impress  
Socrates,  that's when the philosopher said his famous speech: (talk to me in order to 
see you). Therefore, communication is just like a mirror that reflects the human's 
culture, thoughts, and characteristics. And it's a major way to develop the humanity 
by fetching the past through telling old stories, reading historical information and so 
on. 
Nothing in our life we do without purpose. Even Communication has 
purpose, such as "trying to persuade, inform, entertain, explain, convince or educate 
or any other objective" (Stanton, 2009, p.1). In education, effective communication is 
needed for teachers to improve their work in line with general educational 
requirements required in order to achieve school goals.  
Barker (1990) suggests that there are many forms of communication used in 
life appropriate to the situation such as: verbal and nonverbal communication, oral 
and written communication, formal and informal communication, intentional and 
unintentional communication and some additional communication forms such as: 
Human- Computer communication. In addition, specific situations call for specific 
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styles. The same person could change his/her communication style in order to 
respond to the current situation.      
Planning is an important stage before starting anything in life -not only 
communication- to ensure success.  Researchers identify four main elements in the 
communication process that are "the source, the message, the channel, and the 
receiver" (Rogers and Rogers, 1976, P.10). These main elements work in a specific 
way to attain the process of communication. Ratliffe and Hudson (1989) indicate that 
when two people communicate orally, one of them functions as a sender of 
information while the other functions as a receiver. In other words, each person 
involved in a communication process will act as sender, receiver and interpreter as 
shown in Figure 1. 
        
 
 
Figure 1: The process of communication 
As it is in daily life, communication in any organization plays a major role as 
stated by Miller (2009), especially in the light of recent continuous changing policies 
and procedures for the confrontation of ownership, resistance, and uncertainty among 
school members. According to System Theory "communication acts as system binder 
that binds the parts of the system together and binds the system to the environment" 
(Modaff, Dewine, and Butler, 2008, p.77). In other words, no goal can be achieved 
successfully if people do not communicate effectively with each other, bearing in 
mind the accomplishment of the main goals as the first priority for communication.  
Sender  
Encoding: 
message 
creation 
Channel  Decoding Reciever 
Feedback 
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Myers (2001) assumes in his research that the principal is considered as the 
most powerful person to affect the work atmosphere in a school. In general, the 
principal’s communication style will always refer to his/ her leadership style. This 
broad concept is not yet observed in our schools' reality. No one of us might aim to 
be a failing person in his/ her job, therefore, as principals for today's schools, they 
should keep in mind that the minds and the thoughts of teachers and students that 
they deal with are not the same as they were previously, today's people will never 
accept to be treated as slaves or normal workers who blindly obey the boss's 
commands.  
Nowadays people are seeking respect and conviction. In recent schools’ 
reality leadership styles vary among leaders as many studies show. Myers and Myers 
(1980) and Stanton (2009) divided leadership styles into three categories:  
 Autocratic style, where the quantity of work done is a great amount, 
but in a very uncomfortable environment because of the emphasis on 
the amount of work done.  
 Laissez faire style, which tends to have less work and more play (a 
leader-less style) so every member can do whatever he/she sees is 
right.  
 Democratic style, where the quantity of finished work may be less 
than the autocratic style, but motivation is higher. There tends to be 
more organized common effort and creativity, and  the work 
environment is more collaborative.  
No matter what kind of leadership style is exhibited by the school principal, 
Myers (2001) suggests that "local school administrators provide the school with 
leadership behaviors that can help or hinder the satisfaction of the teachers in the 
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school" (Myers, 2001, p.1). This suggests that leadership style should be well chosen 
by the principals according to their vision of their school.    
1.2 Statement of the Problem 
Communication is a double edged sword. Its affect depends on the methods 
and the purpose of communicating in particular situations. It is the fundamental tool 
through which information and ideas are transferred to others. In fact, it’s the first 
ancient way of learning people used from the beginning of history even before 
reading and writing were discovered. 
Principal communication styles have many problems. As Sefan (2003) states 
in her study, schools face problems according to school climate such as the 
relationships between school principal and other employees and its effect on 
completing the job required.  In her study, Sefan found that there was a 
communication gap between teachers and principals because of indirect 
communication such as written messages, which affected teachers' enthusiasm 
toward their work and leads to dissatisfaction. On the other hand, some principals 
tried to manipulate their teachers' minds and control them under the umbrella of 
leadership and collaboration. 
Myers (2001) study about the principal as a key factor in teacher's job 
satisfaction indicates that where there are communication problems between teachers 
and school principals, this leads to reduction in teachers’ job satisfaction. A factor is 
the isolation of the school principal due to the use of email as the main method of 
communication. In addition to the lack of response, teachers felt the communication 
was always negative.  
As the previous research illustrates there appears to be a need for professional 
development sessions in order for principals to reach the desired level of effective 
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leadership. In addition, there is little information about the weaknesses in schools' 
leadership in the United Arab Emirates. 
1.3 Purpose of the Study 
The purpose of this research is to investigate the effect of principal 
communication on teachers' job satisfaction in schools in the emirate of Abu Dhabi. 
The focus of this study is teachers' perception of principal-teacher communication 
and how it affects teachers' satisfaction. 
1.4 Research Questions 
The questions investigated in this research were:  
1- What are the communication practices used by school principals in Cycle I 
schools in Al Ain city? 
2- What is the level of satisfaction of teachers in Cycle I schools in Al Ain city?  
3- What are the most effective communication practices of school principals in 
Cycle I schools in Al Ain city which lead to high teacher job satisfaction?  
4- Is there any significant difference based on the principal's gender in 
communication with teachers? 
5- What recommendations do teachers have to improve principal-teacher 
communication? 
1.5 Significance of the Study 
Communication is all around us in our life. The school is a miniature model 
for the real world, as it contains people with different knowledge, backgrounds, and 
skills. At this point, "if ideas are to be discussed in depth, if the collective wisdom of 
the group is to be used to be profitable, interaction between all the members is a 
must" (Stanton, 2009, p.125). The importance of communication between members 
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of the school is necessary to harmonize the work and to serve the interests of the 
school and pupils.  
On the other hand, effective principal communication style in a school plays a 
major role on the level of work. The principal is the person who holds the key to the 
success of the school. According to Al Farisy (2009), the communication process 
plays a very important and effective role in achieving the desired goals for team 
work among the school community. Some studies in the UAE relate to school 
leadership skills of school principals in the country. Al Housani (1996) found in his 
study of secondary school administration in the United Arab Emirates that having a 
good relationship between the principal or school administration and the staff plays a 
part in raising the standards of administrative work in schools of both male and 
female participants. 
While teacher job satisfaction may be affected by many factors such as 
salary, social climate, and feeling of belonging, for example, what makes this study 
significant is that it concentrates on effective communication and its effect on 
teachers' job satisfaction. 
Whaley’s (1989) study concludes that teachers' job satisfaction level is highly 
related to the way they perceive their principals' communication. Therefore, the 
results of this study may provide school principals with some communication 
practices that they could use while communicating with teachers in order to raise 
their satisfaction level. Moreover, this study gauges teachers' perceptions of their 
principals' communication practices, making the results make this study more 
applicable to the UAE context.   
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1.6 Assumptions 
In this study, the researcher assumes that male principals will be more 
flexible and easier to work with than the female principals. Although, in the 
researcher's opinion, as long as there are effective and direct communication in any 
organization there will be a good level of satisfaction among its employees, she stills 
expected to find some principals who try to minimize communication with teachers 
or to isolate themselves from teachers by playing the role of the boss who gives 
orders to be carried out without question.   
1.7 Limitations 
In this research paper, the researcher concentrated on cycle I schools only. 
Schools that contain classes from Grade 6 to Grade 12 were not included. Therefore, 
the results may not be relevant to schools other than cycle I schools. The study was 
also limited to government schools within Al Ain city, so the findings may not be 
relevant to private schools in Al Ain city or any other emirates. The criterion of 
teachers' satisfaction is based upon teachers' perceptions. Therefore, it may be 
affected by teachers' feelings, personal judgments, and biases of the respondents or 
the immediate situations they were in.  
1.8 Definition of Terms 
Some terms throughout the research needed definition such as: 
 Communication: According to Ratliffe and Hudson (1989), communication is a 
process of sending and receiving information with other people by using words 
and actions at the same time, in order to reach mutual understanding among the 
communicators. "Another important key to understand communication is to 
realize that communication events do not occur in isolation from one another. 
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Each interaction that you have affects each one that follows, and not always in a 
simple, direct manner" (Barker, 1990, p.4). In this study communication is 
defined as the interaction that happens between people in order to achieve some 
goals. 
 Effective Communication: It is a concept used to indicate that positive 
communication leads to achievement of aim. As Stapleton (2009) defined it in his 
study, effective communication depends on the receiver's high level of 
understanding of the information being sent. 
 Job Satisfaction: This concept may be related to many factors. In this our study 
the focus is on the effect of school principal communication on this satisfaction. 
Or "it is the degree to which employees feel fulfilled by their job and related 
experiences" (Modaff, Dewine, and Butler, 2008, p. 20).  
 Communication Style: refers to the methodology used by a school principal to 
communicate with teachers. 
 Cycle One schools: In this study, this term refers to schools that include classes 
from grade 1 to grade 5.   
 School Principal: Is the head of the school hierarchy and the leader of learning in 
the school. 
 ADEC: Abu Dhabi Educational Council. 
 Al Ain: is a city in the emirate of Abu Dhabi in the United Arab Emirates. 
 UAE: United Arab Emirates. 
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Chapter 2: Literature Review 
 
2.1 Introduction 
Cooperative learning, team work, and collaboration form a part of the ADEC 
School Model vision for school communities; not only for students, but also between 
teachers and administrators. These require effective communication in order to 
implement them effectively. In this chapter relevant literature is reviewed related to 
communication, job satisfaction, and school leadership.  
2.2 Communication 
The process of communication is all about sending, interpreting, and 
responding by using many patterns and directions. It is an integrated process of 
transmitting and receiving different kinds of information. This information may be 
words, signs, face expressions, or voice tone. Lasswell (2007) suggests that the 
communication process is all about answering five questions which are: Who? Says 
what? In which channel? To whom? and with what effect? However, many 
researchers such as Ärlestig 2008, Fisher 2000, and Littlejohn and Foss 2010 agree 
that communication is a broad concept that could be defined in several ways 
according to researchers' perspectives. Communication here is like a crystal that 
shines with different colors according to the direction of the light spot on it.  
In addition, Littlejohn and Foss (2010), identify important points that clarify 
different perspectives or dimensions in which the previous researchers define the 
communication process as the level of observation, or abstractness, intentionality, 
and normative judgment. 
The level of observation or abstractness depends on how broad the 
communication is. A general "inclusive" definition describes communication as the 
10 
 
 
 
 
process that aims to pass and exchange information between people (Littlejohn; Foss, 
2010). A restrictive definition refers to a specific system to achieve a specific target.  
Intentionality depends on the intention beyond the communication process. Some 
people have different intentions or goals for their communication, such as 
communicating for imparting or exchanging of attitudes, ideas, and information by 
using the human abilities or technological media. Others communicate only to fulfill 
their social needs. Giambra (2014) identifies this as a process of continuous 
engagement and interacting during their meetings.  
The last perception is the normative judgment communication. This kind of 
communication always includes some statements of judgment, such as success or 
effectiveness. For example, the definition that Littlejohn and Foss (2008) state from 
Hoben's article (English Communication at Colgate) re-examined that, 
communication “is the verbal interchange of a thought or idea”. Other definitions do 
not have any kind of judgment, such as Littlejohn and Foss’s idea (2010) about 
communication is that it is the process of transmission of information. 
People without communication are like robots that do things without 
understanding or questioning about what or why. The purpose or the benefit of what 
they are doing have no meaning for them. All what they care about is getting the 
satisfaction of their employers no matter how they feel about it. Interaction through 
communication to understand the purpose and to get deeply involved in what they 
are doing is the process that gives a dynamic feature for any relationship. 
The communication process can be improved by using various 
communication channels that help the information to be transferred smoothly 
between communicators. These channels of communication may be ranked in degree 
from the most to the least immediate, such as face-to-face, picture, telephone,  
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interactive computer, telegram, letter, direct intermediary and leaked rumor through 
an intermediary (Barker, 1990, p.220-221). As Miller (2009) suggests in his study, 
perhaps more important than what is said, though, is how it is said (p.191). The 
careful choice of the communication channel, as well as, communication styles 
appears to have the highest impact on the success of the communication process.   
2.3 Communication Patterns 
As everything in life, communication is a continuously changing process that 
can never be done in the same way every time. Every person, situation, or even every 
idea needs to be transmitted in a specific style that best serves the purpose. 
Communication patterns can vary according to peoples’ perspectives about the best 
way to do it and their understanding of its purpose. Myers and Myers (1980) study 
about the dynamics of human communication, mentions five basic communication 
styles that people use. These styles are the blaming or aggressive style, the placating 
or nonassertive style, the computing or intellectual style, the distracting or 
manipulative style and the leveling or assertive style.  
People who adopt the blaming or aggressive style tend to be people who 
perceive themselves as never saying or doing wrong things, who think no one else is 
right, and who tend to give orders and demand others to obey. They may use 
offensive and aggressive ways to win. Blamers are often lonely people who can be 
demanding bosses.  
Those who adopt a placating or nonassertive style are usually peaceful and 
non-independent people who have a fear of taking decisions alone because of their 
fear of facing the consequences. Others feelings and satisfaction are highly important 
to them. They tend to lack boldness to express themselves or their needs, and even if 
they do assert themselves, they frequently apologize because of their low self-
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esteem. These kinds of people are often exploited, and may appear foolish, stupid, or 
even selfish. 
On the contrary, leveling or assertive people seek to obtain group problem-
solving with a very confident personality. They give high importance to expressing 
their feelings and ask for their needs directly and honestly more than getting what 
they asked for. They always walk what they talk and foster their trust in people 
around them. 
On the other hand, people who adopt the computing or intellectual style 
prefer to isolate themselves from others. They may think that dealing with others in a 
formal way is the best way. There is no place for emotions during their work. 
However, the last communication style is the distracting or manipulative style. 
People adopting this style tend to try to escape from threatening situations either by 
avoiding, or by using anger, hurt or even guilt to manipulate others minds in order to 
distract their attention off a situation. 
Each one of these communication styles has its value according to the 
situation and to the kind of people communicating with each other. In terms of the 
communication style of school principals, and according to the recent demands from 
ADEC, it would appear that the most appropriate style would be the leveling or 
assertive communication style. This style would tend to support a collaborative 
learning community by enhancing the team spirit around the school, and produce 
satisfied teachers who do their best to promote students’ learning environment.    
2.4 Gender and Communication 
Male and female.. Are they the same, or they are different?. This conflict that 
spread all over the world for decades, and still being discussed in Arab world. 
Although many females proved their ability to be equal with the male, but the Arab 
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community still not bowing to this reality, especially if the case is the fulfillment of 
an important position. One of the differences between men and women is their 
communication style. Many studies have addressed this issue. Fisher’s (2000) study 
of male and female elementary school principals aimed to determine if the perceived 
communication behavior was significantly different between them. She mentions 
four factors described in terms of their relationship to principal-teacher 
communication (affective involver, informer, developer, and encourager) and found 
that there are no differences between male and female communication styles. 
However, there have been many other studies that dispute her finding. 
Winther and Green's (1987) analysis of leader communication revealed that 
males used more words than females in giving instructions to subjects. Irby and 
Brown (1995) show that, numerous studies document the differences between men 
and women and suggest that the dominance of men is built into language and speech. 
The participants' gender in different situations had an effect on what was 
communicated and how. 
Other studies identify differences in their focus areas. Shakeshaft (1989) as 
mentioned in Fisher (2000) found that men and women communicated differently 
and listened for different information. Women listen to the principal for feeling, 
while men listen for the facts. Women focus on instructional issues or on matters 
concerning the child. Men choose to discuss an administrative problem. The 
differences are linked to their priorities in life and the values they bring to the job.   
Moreover, Shakeshaft (1989) in Fisher (2000) found that men receive both 
more and different types of feedback than the women. Women receive neutral 
responses while men receive more positive and negative responses. Male principals 
and superintendents do not confront women with dissatisfaction because of the fear 
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of women's tears, while women tend to listen more than men and remember more of 
what is said (Fisher, 2000, p.33). 
In conclusion, although differences between men and women may be due to 
gender differences, these differences are not so significant that may affect the job. 
However, it is not possible to say that the male communication is better than the 
female communication or vice versa. Both of them have their strength and 
weaknesses according to the purpose and the subject of the communication. 
Moreover, both men and women need specific skills in order to establish effective 
communication. 
2.5 Communication Skills 
Effective communication requires some skills within the communicators 
themselves. You may communicate with different people during your life time, but 
you may not be affected by every single one. Giambra (2014) in his significant study 
about the development of the theory of shared communication, outlines the skills 
needed for effective communication as the follows: 
 Questioning: this includes asking questions in order to get information, for 
clarification or to challenge the other person.  
 Listening: effective listening includes exerting an effort to pay attention to 
what has been said and understand it well. Effective listeners tend to show 
others respect and make them feel satisfied and reassured that their 
information has been transferred effectively.   
 Explaining: this is the way of clarifying and making the information 
understandable for the listener. The explanation may include illustration or 
demonstration.  
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 Advocating: this is usually used to provide support for a proposal or decision.  
 Verifying understanding: this is the action of making sure that the other 
communicator understands you correctly, by questioning, listening and 
observing.  
 Negotiating roles: involves negotiating who will fulfill what role, at which 
time, to reduce conflict and confusion for all the communicators.  
 Relational outcome: this means having a mutual understanding between 
communicators (Giambra, 2014, P.15- P.17). 
As has been previously mentioned, the school principal is the engine that 
gives the school its power. So, his/her communication must be effective in order to 
achieve the best results. Nevertheless, school principals communicate daily with 
many different people such as parents, students, and faculty members making him/ 
her externalized as the "big image" of the school.  
In order to reflect a good image of the school, the school principal must have 
good and efficient communication skills that help him/her to fulfill this goal. 
According to Hudson and Rea (1996), the number one quality desirable in a principal 
was that the principal is a good verbal communicator. So with no doubt principal's 
communication better to be direct and clear as much as possible.  
2.6 Leadership 
Leadership in education has become a focus of research. While many 
researchers attempt to define this concept "there remains a certain mystery as to what 
leadership actually is or how to define it" (Bolden, 2004, P.4). Researchers in this 
area of study agree that "leadership is a complex phenomenon that touches on many 
other important organizational, social and personal processes" (Bolden, 2004, P. 5). 
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Definitions of leadership tend to reflect the researcher's point of view and the 
purpose of the research. 
DePree (1989) in his study entitled ‘What is leadership? considers leadership 
as a position where the leader owes certain things to the institution, caring about the 
production of his/ her institution, and thinking about being a leader, an organizer, and 
a guide for the members in that institution rather than being an owner and a boss. 
Mitgang (2012) asserts that school leadership is an essential component in reform, 
worthy of investment in its own right. In this light, school leadership becomes 
closely tied to a shared vision that all stakeholders believe in and to being able to 
gather all the members to work, trust, and help each other to achieve the  goals of the 
school.  
On the other hand, Abdul Rahman (2013) in her thesis about effective 
methods of communication between principals and high schools teachers, refers to 
Hamdan’s (2000) definition of educational leadership: that it is a process of multi-
interactions between principal and teachers, students, parents, and local community, 
where the leader influences others by giving them the feeling of acceptance and 
relaxation required to enhance their perceptions toward work aligned with the 
achievement of school goals, and achieving school interests and goals along with 
teachers' interests. That’s why the school principal should be both a clever person 
that owns the ability to take advantages of all the surrounding circumstances and 
switches them into positive situations that help school's interest, and a humanist that 
cares about teachers as much as school's interest.  
In addition to that, the school principal is the main reference for every single 
member in the school to get the best directions they should follow in order to 
ascertain school targets. To fulfill this purpose, he/ she may adopt an open door 
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policy that encourages others to feel free in contacting him/ her directly about any 
concerns regarding the school. Direct communication between school leaders and all 
other school members is linked to excellent, developed, and high-achieving schools. 
2.6.1 Leadership Styles 
The leadership is a central factor for the quality of a school. Eagly, 
Johannesen-Schmidt, and Van Engen (2003) identify that prior to 1990, leadership 
styles were categorized into two approaches: "task-oriented style, defined as a 
concern with accomplishing assigned tasks by organizing task-relevant activities, and 
interpersonally oriented style, defined as a concern with maintaining interpersonal 
relationships by tending to others’ morale and welfare" (p.570).  
Further research was conducted to determine leadership styles. Adeyemi 
(2010) illustrates in his study about principals’ leadership styles and teachers’ job 
performance in senior secondary schools in Ondo State, Nigeria, that demonstrated 
one of three leadership styles: either autocratic, democratic or Laissez-faire 
leadership style. 
This study categorized the autocratic style as the leader giving orders and 
expecting everybody to obey. Communication was minimal. On the other hand, the 
democratic leadership style incorporated group work and collaboration as the main 
way that these leaders solved problems and organized work. Every opinion that any 
member of staff gave was valued. Multidirectional communication was the 
prevailing feature.  
Moreover, Adeyemi noted the Laissez-faire leadership style ran the school 
like a free market. Leaders within this style did not contribute to the educational 
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process or ask about what was going on in the school. They gave the freedom and 
authority to their teachers to do what they thought was the best thing to do 
2.6.2 Effective Leader 
It is logical that teachers' satisfaction is a mirror that reflects the effectiveness 
of school principal. What are the characteristics of an effective school principal? To 
answer this question Whaley (1989) in his research mentioned that Manasse (1984), 
in his study of the characteristics of effective principals who ran quality schools, 
concluded that effective principals should have vision, a sense or an image of their 
future schools, establish goals and strategies along with the activities which will help 
them achieve those goals, have high expectations of their students as well as their 
staff. Effective principals concentrate on and support quality rather than quantity in 
everything they do. They know how to provide clear, accurate, and useful feedback 
to teachers. They help promote and sustain traditions, rituals, and ceremonies which 
foster a common culture and set of beliefs within the school (Whaley,1989 and 
Winette, 1989, P.10). 
On the other hand, Parylo and Zepeda(2014)  examined how district leaders 
of two school systems in the USA describe an effective principal. The data analysis 
revealed eight major characteristics of an effective principal: 
 Having a track record: the effective principal keeps evidence about his/ her 
leadership capacity. This evidence is "a documented track record of what the 
applicants have done and accomplished, in what roles they served, and what 
results they produced through their own leadership". The effective principal 
is the one that can prove his effort by his/her actions, not only by talking 
about it.  
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 A good manager: the effective principal has previous relevant experience, 
such as working as assistant principal before being a principal, having the 
ability to lead constant change and deal effectively with resistance, maintain 
his/ her staff and have a low turnover rate, have the ability to hire the best 
staff, and have a strict disciplinary oversight within the school. 
 An instructional leader: the effective principal focuses on teaching and 
learning. His/ her first priority is students' achievement and improvement. He/ 
she has sound knowledge about the main parts of students' learning that are 
curriculum, instruction, and assessment. He/she gives accountability a high 
importance and encourages team work to focus on teaching and learning. 
 A data leader: the effective principal has sufficient technological knowledge 
to be able to read the data provided by the school and translate it into actions 
that will serve and guide the process, interventions or performance 
interventions to close or even reduce the achievement gap. 
 A team player: the effective principal does not isolate him/herself from others 
and he/she believes in his/her team and engages teachers, students, and 
community to get the job done. The underlying theme is that the principal 
cannot achieve school goals alone.  
 A community leader: the effective principal communicates clearly and 
accurately with the community and gets their support though good 
interpersonal skills.  
 A perfect fit to the school: the effective principal is in the right place at the 
right time. Not having the perfect fit to the school might cause a big fail for 
both the school and the principal at the same time. 
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In conclusion, effective leadership is allied with good communication. No 
matter how good are they in organizing the work or even assigning the perfect 
employee, if principals do not have the requisite communication skills they will be 
restricted in achieving their schools’ goals.  
2.7 Leadership and Communication 
While there is little information about principal-teacher communication in the 
UAE, there are two studies relating to problems facing administrative 
communication in the Middle East that may be relevant to this study. Al Faresey 
(2009) discusses the issue of poor communication between principals and 
educational supervisors in Oman. The researcher surveyed 20 principals and 20 
educational supervisors. The exploratory study reveals that there is a weakness in 
many practices related to principals’ communication. On the other hand, the work of 
the educational supervisor will not integrate with the school administrative work 
unless they use communication effectively. 
The second research which was done by Awde (1996). It was a descriptive 
and analytical study of the obstacles of administrative communication at the 
University of Kuwait. Its goal was to determine the type and nature of these 
obstacles, and find out some recommendations for treatment and developing more 
effective communication. After two months of collecting and analyzing data, the 
researcher concluded that there were many obstacles related to channels of 
communication which affected the effectiveness of administrative communication 
such as: poor communication system, lack of personal contact, lack of feedback, and 
the most important thing is the absence of communication skills. Other factors 
included cognitive, mental and psychological disabilities, regulatory obstacles, and 
environmental ones. The study proved that there is a significant reliance on written 
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channels in communication especially one way written communication channels. 
Awde (1996) recommends paying more attention to two-way communication 
channels, and to use oral means as a basic channel of communication in the school.  
Both charismatic and human oriented leadership styles are to a considerable 
extent grounded in communication styles (De Vries, Bakker-Pieper, and Oostenveld, 
2010). In contrast, task oriented leadership is much less communicative. Eisenberg 
(1984), studied communication strategies and found that both communicators' goals 
and values are the main pillars that control the effectiveness and the ethics of any 
particular communicative strategy. 
At the conclusion of this section, it is clear that previous research indicates 
that principals should reduce the gap between themselves and their teachers. 
Research also suggests that the best way to do so is to communicate with the staff 
directly by oral communication, to provide and receive feedback, improve the 
educational process as a team, and enhance teachers' satisfaction on job. In other 
words, although there are many other factors that can affect teachers' satisfaction on 
the job, communication plays a significant part in this field that every principal 
searching for the improvement should consider. 
2.8 Previous Studies on Communication and Teachers' Job Satisfaction  
One of the main purposes of this research is to define the relationship 
between principal's communication and teachers' job satisfaction. This next section 
addresses a few important previous studies related to this topic. Washington’s (2007) 
survey of 143 9th/10th grade high school teachers investigated the relationship 
between the perceived communication style of the principal and teachers’ emotional 
state and job satisfaction found that there is a significant effect of principal's 
communication styles on teacher's job satisfaction.  
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In his series of studies over a five year period Lashbrook (1984, in Whaley, 
1989) attempted to determine whether or not a relationship exists between a school 
principal's communication effectiveness and teacher's satisfaction on the job, 
Respondents rated their immediate supervisor's effectiveness in communicating five 
factors: mission, goals, feedback, rewards, and support. The results indicated that 
there were similar perceptions of principals' communication effectiveness as well as 
degrees of job satisfaction of teachers. On other words, the researcher found that 
there is a significant relationship between how they perceive their principals' 
communication and how satisfied they are on the job (Whaley, 1989). 
AlFahad, AlHajri, and Alqahtani (2013) used a randomly selected sample 
from the State of Kuwait containing a range of characteristics such as gender, service 
period, educational area, and number of career development programs. The results of 
this study indicated that when both styles were used (transformational or 
transactional), teachers were motivated to achieve, and that both styles were 
significantly positively correlated with teachers’ achievement motivation.  
Another study by Ärlestig (2007) in Sweden used a mixed methodology to 
fulfill its purpose. This research revealed that communication within the school 
merely transmitted the information necessary for conducting daily work, resulting in 
predictable behaviors, rather than stimulating learning and encouraging challenging 
dialogue about significant pedagogical and school improvement issues. The 
researcher divided his study into four subject areas: information flow, 
communication climate, message content, and organizational development.  
Griffith, (2004) conducted a study in elementary schools. The principal’s 
transformational leadership showed a strong, positive and significant relation to staff 
job satisfaction. Thus, schools in which principals were perceived as 
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transformational leaders had school staff that were more satisfied with their jobs, had 
greater achievement progress, and had less staff turnover. A structural equation 
model (SEM) was used to examine the direct effect of principal transformational 
leadership on school staff turnover, school performance, and the indirect effect of 
staff job satisfaction on relations between principal transformational leadership and 
school staff turnover, and performance. On the other hand, Hierarchical liner 
modeling (HLM) (Scientific Software International, 2000) was used to examine the 
cross-level effect of school staff job satisfaction and principal transformational 
leadership on achievement differences between the minority and non-minority 
students. 
Nir, and Kranot (2006) talk about teachers job satisfaction too. They found 
that transformational leaders are more likely to promote the personal teacher's 
efficacy (PTE). Therefore, transformational leadership is likely to affect intra-school 
circumstances by promoting teachers' satisfaction on the job. A questionnaire was 
distributed to elementary school teachers in five out of six districts of the Israeli 
educational system. Teacher's job satisfaction was measured using a scale developed 
by Pelled and Xin (1997). 
Gender and religion took place in principals' communication style in 
Whaley’s (1989) study that used quantitative methods. It concluded that there were 
no significant differences found between sexes for any of the predictor or criterion 
variables, but there was a significant correlation between how teachers perceive their 
principals' communication and how satisfied they are on the job.  
Sargent, and Hannum (2005) found that teachers in more economically 
developed communities are less satisfied. The average salaries of teachers who 
identified teaching as their ideal career were actually lower than those of teachers 
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who did not have such an idealized view of their jobs. On the other hand, gender has 
no apparent bivariate relationship with teachers' satisfaction on any of the three 
measures factors that makes strong connection with community social resources, 
community literacy and social support for schooling may be positively linked to 
teachers' satisfaction. Data for this study came from an add-on component to the 
Gansu Survey of Children and Families (GSCF).  
Richmond, and McCroskey (1979), suggest that the employees' satisfaction is 
linked to management communication style (MCS) and to the employees' perception 
of his/her supervisor's tolerance for disagreement and the innovativeness of both the 
organization and the employee. 
Kirkpatrick, and Locke (1996) found that communication style had no effect 
on performance quality or quantity. Leaders’ ability to communicate was 
significantly correlated with three attitude and perception variables (task satisfaction, 
task clarity, and intellectual stimulation). Vision was more strongly related to 
attitudes rather than any other components. 
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Chapter 3: Methods 
 
3.1 Introduction 
The purpose of this research is to investigate the effect of principal 
communication on teachers' job satisfaction, to clarify the principals’ practices in 
schools, to include the level of teachers' satisfaction according to their school 
principals’ communication, to discuss the most effective practices of school principal 
communication that affect teachers' job satisfaction, and collect some teachers' 
suggestions about improving principal- teacher communication. This chapter 
illustrates the methods used, the research design and procedures, the population of 
the study, data collection, data analysis, and the ethics of the study.  
3.2 Research Design and Procedures 
This research is a quantitative research (correlational) done by distributing a 
questionnaire prepared by the researcher. The researcher chose this type of research 
to find out the answers about the existence of a relationship between effective 
principal communication and teachers' job satisfaction, and the difference between 
male and female school principal communication on teachers' job satisfaction.  
After getting all the approvals needed, the sample was selected and the survey 
was distributed among teachers in the selected schools. Special care was needed to 
design the questions and ensure the confidentiality of the information of the 
questionnaire. Later on, the data were analyzed and the results were computed.  
3.3 The Instrument 
The researcher developed a questionnaire using a Likert scale (strongly 
disagree, disagree, agree, strongly agree). The questionnaire included two sections. 
26 
 
 
 
 
In section one demographic information was collected. Section two included 39 
statements distributed into four parts (the school principal communication processes, 
effective communication, principal encouragement of teachers' communication, and 
teachers' satisfaction with their principals’ communication). This questionnaire was 
distributed to an expert jury of four UAEU faculties to discuss and audit it in order to 
reach the final form. After a week, all the comments were collected from the jury. 
The scale was changed to a five Likert scale (always, often, sometimes, occasionally, 
and never), some statements were deleted, others were reworded, and an open-ended 
question was added at the end accordingly. Moreover, changes in the writing format 
were required. Finally, the questionnaire reached its final format with 24 statements 
and was ready to be distributed. 
The questionnaire was divided into several parts that serve the five questions 
of the research. The first section was the demographic information that aims at 
collecting the data about teachers' years of teaching experience, grade level they 
teach, their gender, and their principals' gender. The second section was the 
questionnaire divided into four parts, all of them were measured using a five Likert 
scale ranging from "0=  Never" to "4= Always". 
The first three parts of the questionnaire include 21 statements: "principals' 
communication practices” (13 statements), "effective communication” (3 
statements), and "principal encouragement” (5 statements). These parts have been 
used in order to investigate the first research question about the communication 
practices that school principals’ use. 
The fourth part of the questionnaire contained three statements targeting the 
level of teachers' job satisfaction regarding their principals' communication. The 
third question was answered by computing the correlation scores between the means 
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of teachers' satisfaction and every statement (1-21) in order to determine whether 
there is any relationship between each one of them and which practice is the most 
effective one in promoting teachers' satisfaction. Regarding the differences based on 
the principal's gender in communication with teachers, a T-test was conducted using 
SPSS program between teachers' satisfaction and gender. Finally, an open-ended 
question was used to collect teachers' suggestions to improve school principals' 
communication with teachers themselves.  
3.3.1 Validity 
As part of preparing the questionnaire the researcher asked for comments 
from the jury of four of the university faculties to judge the clarity and relevance of 
the questionnaire statements. According to their comments, some of the statements 
were deleted and others were reworded in order to make them clearer and more 
related to the research topic. After that, the questionnaire was edited by an English 
language specialist for grammar mistakes, and Arabic translation in order to achieve 
the final form. 
3.3.2 Reliability 
After final approval of the questionnaire by the supervisor, the researcher did 
the pilot study in one government school in Al Ain city. Twenty five responses were 
collected and analyzed using Cronbach's Alpha Coefficient in SPSS program for 
each part of the questionnaire in order to determine the reliability of the instrument.  
Initial findings using the Cronbach's Alpha Coefficient for the second part of 
the questionnaire was negative (-.309). Therefore, the researcher deleted statement 
number (16) to get a positive Cronbach's Alpha Coefficient for this part of the 
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questionnaire (.537), but it was still a low coefficient. Subsequently, and in order to 
increase the Cronbach's Alpha Coefficient the researcher followed the suggestions 
given by the SPSS tables in the analysis itself that said (if we delete statement 
number 14, the Cronbach's Alpha Coefficient will be .699). At the end we got the 
following Cronbach's Alpha Coefficients for each part of the questionnaire: 
Questionnaire part Number of 
statements 
Cronbach's Alpha 
Coefficient 
Communication processes/ ways 
 
13 .846 
Effective communication 3 .699 
 
Principal encouragement 
 
5 
 
.867 
 
Satisfaction with communication 
 
3 
 
.959 
 
Table 1: Cronbach's Alpha for each part of the questionnaire 
3.4 Sample and Population 
The participants in this research were cycle I government school teachers in 
the Al Ain educational zone. The sample was chosen randomly (the researcher got a 
list of cycle one schools in Al Ain city from ADEC). The list showed that there are 
25 cycle I schools in Al Ain educational zone of which three schools have male 
principals, and 22 schools have female principals, thus forming the targeted 
population of this research. The following table shows the number of cycle I schools 
and teachers in AL Ain city. 
 Total Female principal Male principal 
Number of schools 25 22 3 
Number of teachers 1384  1227 157 
 
Table 2: Target population 
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Moreover, regarding the research accessible sample, the researcher chose four 
of these government schools due to accessibility (two schools with male principals 
and two schools with female principals) because the researcher would like an equal 
number of schools representing female principals and male principals. On the other 
hand, all teachers among these schools were considered as an accessible sample for 
the questionnaire.  
A total of 155 of questionnaires were collected: 93 in schools with a male 
principal and 62 in schools with a female principal. The excluded questionnaires 
totaled 29 because they were incomplete. Finally there were 126 valid 
questionnaires. Therefore, the researcher increased the accessible population to eight 
government schools (five schools with female principals and three with male 
principals) as shown in the following table. That was how the researcher increased 
the number of the participants to 242 in total (46 of them were excluded, and 196 
were the valid questionnaires).  
 Total Female principal Male principal 
Number of schools 8 5 3 
Number of teachers 359 202 157 
 
Table 3: Accessible population 
3.5 Data Collection 
While the researcher was modifying the instrument, an official letter from the 
university was sent to ADEC seeking the required approvals to enable the researcher 
to access government schools. The questionnaires were then distributed. The official 
letter from ADEC was delivered for each school principal in order to facilitate the 
process. The researcher insisted on distributing and collecting the questionnaires to 
ensure that teachers could complete them without any fear from their principals. 
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Certainly, this would help in getting more adequate information. All the data were 
collected, coded (Never= 0, to Always= 4), and the questionnaire with missing data 
were excluded. 
3.6 Ethics of the Study 
The purpose of this study was made transparently clear to the participants: 
that the information collected about their perceptions of principal-teacher 
communication aims to enhance the leadership practices in UAE schools in order to 
improve principal-teacher communication as part of increasing teachers' job 
satisfaction. Moreover, the researcher guaranteed the participants that participation in 
this questionnaire is confidential, their clear and honest answers without any bias or 
distortion of the truth was required, and that the participants were free to participate 
in the questionnaire or not.  
3.7 Data Analysis 
After collecting all the questionnaires from the eight schools, the data were 
coded, entered, and analyzed using (SPSS for windows) program to attain the final 
result for each one of the research questions. In order to be able to enter the 
demographic data (the principals' gender) in to SPSS program, the data were coded 
by the researcher (the female principal=1, and the male principal= 2) and were 
entered into the program spreadsheet. For the questionnaire data, a fixed coding was 
used to represent the five Likert scale used from "Never= 0", to "Always= 4".  
The next step was analyzing the data entered. For the first and the second 
questions, the researcher computed the means, standard deviations, and the frequency 
percentages for each statement. The mean scores were sorted according to a specific 
scale which is: never (0-0.79), occasionally (0.8-1.59), sometimes (1.6-2.39), often 
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(2.4-3.19), and always (3.2-4). A correlation analysis was conducted between each 
statement about principals' communication practices (statements #1-21) and teachers' 
job satisfaction means in order to answer the third question about the best 
communication practices can be used by school principals. The fourth question was 
answered by computing a T-test to determine the existence of any differences 
between the means of teachers' satisfaction on the job scores of males' and females' 
school principals. And the fifth question was answered by using the open-ended 
question about teachers' suggestions to enhance principal-teacher communication. 
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Chapter 4: Discussion 
   
4.1 Introduction 
The purpose of this research is to investigate the effect of principal 
communication on teachers' job satisfaction. In this chapter, the data collected from 
the questionnaire distributed during the study are presented. The data were analyzed 
with different descriptive methods using SPSS Program in order to find answers to 
each question. Therefore, this chapter includes two main parts:  
1) Analysis of the questionnaire data by computing the means, medians, 
modes, standard deviations, and the frequencies for each one of the research 
questions separately (Note that the statements in all the tables are in ascending order 
by mean).  
2) Collection of teachers' suggestions about improving the school 
principals' communication in a way that will enhance teachers' job satisfaction. 
4.2 Results of Question I: Communication practices 
In order to answer this question, the researcher analyzed Parts 1, 2, and 3 of 
the questionnaire. The first part of the questionnaire includes 14 statements 
(questions 1 to 13 and15) that target the practices that school principals use to 
communicate with teachers among cycle I schools in Al Ain. In this part the 
researcher reversed two statements' data that were considered as negative statements 
(6 and 10), then analyzed the data using SPSS program as shown in the next table. 
(See table 1 in appendix A for further information). 
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Item 
No. 
 Mean SD. Sometime Occasionally Never 
4 I communicate with my 
principal through email. 2.265 1.31 
51 
26% 
31 
15.8% 
25 
12.8% 
7 Traditional communication 
methods ( memos, school 
magazines, board  
announcements, or official 
meetings) are the most 
common ones used in my 
school. 
2.372 1.16 
58 
29.6% 
36 
18.4% 
11 
5.6% 
6 I go through a long path to 
communicate with my  
principal. 
2.929 1.41 
21 
10.7% 
17 
8.7% 
22 
11.2% 
8 Modern communication 
methods (emails, voice notes, 
videos, school portal, social 
media, etc.) are the most 
common ones used in my 
school. 
3.005 1.01 
26 
13.3% 
20 
10.2% 
2 
1% 
10 I do not see my school 
principal except in the formal 
meetings. 
3.036 1.32 
27 
13.8% 
9 
4.6% 
19 
9.7% 
9 My principal keeps the 
teachers informed about new 
changes using different 
methods of communication. 
3.168 .99 
31 
15.8% 
11 
5.6% 
3 
1.5% 
13 Direct and continuous 
feedback are given by my 
principal. 
3.24 1.00 
29 
14.8% 
9 
4.6% 
4 
2% 
11 My principal discusses school 
issues with teachers regularly. 3.26 .916 
27 
13.8% 
4 
2% 
4 
2% 
3 My principal highly welcomes 
and appreciates my thoughts 
and ideas. 
3.27 .99 
23 
11.7% 
6 
3.1% 
6 
3.1% 
1 I talk freely with my principal 
without any barriers. 3.301 .99 
22 
11.2% 
8 
4.1% 
5 
2.6% 
15 My principal gives me clear 
and adequate information and 
instructions. 
3.347 .956 
19 
9.7% 
10 
5.1% 
3 
1.5% 
12 My principal use clear, direct, 
and concise messages. 3.352 .82 
23 
11.7% 
5 
2.6% 
1 
0.5% 
5 Direct face to face 
communication with my 
principal is a common practice 
in my school. 
3.464 .89 
12 
6.1% 
12 
6.1% 
1 
0.5% 
2 My principal listens to me 
when I discuss issues with 
him/her. 
3.50 .83 
8 
4.1% 
6 
3.1% 
3 
1.5% 
 
Table 4: Principals' communication practices data analysis 
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After studying the data in Table 4, the researcher found that two of the 
statements were in the range of "sometimes practiced" (statements 4 and 7), four of 
them were in the range of "often conducted" (statements 6, 8, 9 and10), and eight of 
them in the range of "always conducted" (statements 1, 2, 3, 5, 11 and 15). 
Furthermore, the most common principals' communication practices in Al Ain 
schools today with the highest mean core of 3.50 (standard deviation .83), is 
principals' listening to teachers when they discuss issues with them. The second 
highest practice was direct face-to-face communication with school principals (mean 
score of 3.46). On the other hand, the lowest mean score of 2.26 (standard deviation 
1.31) was for communicating with school principal through email, follow that having 
the traditional communication methods like memos, school magazines, board  
announcements, or official meetings as the most common methods used in the school 
which got a mean score of 2.37.  
With reference to frequencies percentages, communicating through email had 
a high percentage of occasionally and never frequencies (28.6%), and the use of 
traditional communication methods had another high percentage of occasionally and 
never frequencies (24%). Implications of this finding will be discussed in Chapter 5.   
The second part of the questionnaire emphasized school principals' practices 
related to encouragement of teachers' communication. This part included seven 
statements (14, 16, and 17 to 21) as shown in Table 5. (See Table 2 in Appendix A 
for further information). 
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Item 
No. 
 Mean SD. Sometime Occasionally Never 
20 My school principal uses his/ 
her free time (even after 
school) to communicate with 
me. 
2.352 1.33 49 
25% 
24 
12.2% 
26 
13.3% 
21 My principal takes teachers' 
suggestions and 
communicates back to them 
using effective 
communication methods. 
 
2.816 1.10 38 
19.4% 
22 
11.2% 
6 
3.1% 
19 My principal stimulates me to 
adopt a leader's role. 
 
2.888 1.19 36 
18.4% 
12 
6.1% 
13 
6.6% 
16 The principal discusses with 
me the expectations from my 
work.  
 
2.954 1.04 32 
16.3% 
8 
4.1% 
9 
4.6% 
17 My principal encourages me 
to talk about any instructional 
problems with him/her. 
 
3.066 1.13 26 
13.3% 
7 
3.6% 
12 
6.1% 
18 My principal encourages me 
and tries to assure that I feel 
comfortable when 
communicating with him/her. 
 
3.276 1.04 22 
11.2% 
9 
4.6% 
6 
3.1% 
14 Direct communication with 
my school principal is more 
effective than indirect ways of 
communication. 
3.281 1.046 24 
12.2% 
9 
4.6% 
6 
3.1% 
 
Table 5: Principals' encouragement data analysis 
According to Table (5)  two of the principals' practices were in the range of 
"always" scale, four of them were "often practiced", and only one was "sometimes 
practiced" by school principals. Direct communication with school principals tends 
to be more effective than indirect ways of communication with the highest mean 
score of 3.281 (standard deviation 1.046). After that comes principals' 
encouragement of teachers and their attempt to assure that teachers feel comfortable 
when communicating with them had the second highest mean score of 3.276. On the 
contrary, there was a single statement in the range of "sometimes practiced" which is 
school principals using their free time to communicate with teachers has a mean 
score of 2.352 (standard deviation 1.33).  
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4.3 Results of Question II: The level of teachers' satisfaction 
One of our main focus points in this study was teachers' job satisfaction. 
Therefore, we created this part of the questionnaire in order to measure the extent of 
teachers' satisfaction due to their principals' communication with them in the school. 
Part four of the questionnaire contained three statements (22 to24) relating to 
teachers' satisfaction with their job due to their principal's communication. Table 6 
shows the data analysis and the percentages of each statement in this part. 
Item 
No. 
 Mean SD. Sometime Occasionally Never 
23 I would think twice before I change 
this school due to the positive 
communication style of the 
principal.  
3.168 1.289 11 
5.6% 
13 
6.6% 
16 
8.2% 
22 I am satisfied with the methods my 
principal uses to communicate with 
me as a teacher. 
3.179 1.064 18 
9.2% 
16 
2.6% 
5 
2.6% 
24 I am satisfied with the approach my 
principal uses to communicate with 
me as a teacher. 
3.362 1.031 9 
4.6% 
14 
7.1% 
5 
2.6% 
 
Table 6: Teachers' satisfaction data analysis 
As shown in Table 6, teachers in general are highly satisfied with their 
principal's communication with a high score for the mean for teachers' satisfaction 
was the approach their principals use to communicate with them that seemed to be 
the only statement that placed in the range of “always” (mean score of 3.362 and a 
standard deviation of 1.031). Moreover, the lowest mean in this part is teachers' 
hesitation before they change their school due to the positive communication style of 
their principals has  a mean of 3.168(standard deviation 1.279).  
4.4 Results of Question III: The most effective communication practices that 
affect teachers' satisfaction 
Teachers' satisfaction and principals' communication are analyzed separately, 
and a correlation analysis computed between each statement about principals' 
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communication practices (statements 1-21) and teachers' job satisfaction means in 
order to determine which communication practices are the most related to teachers' 
satisfaction and which are the most effective practices (See Table 4 in the Appendix 
for more information). 
According to Pearson Coefficients, it is obvious that all the statements were 
significantly related to teachers' job satisfaction except two of them which are 
statements number (6 and 7). The highest significant relationship was between 
principals' encouragement of teachers and their attempt to be sure that teachers feel 
comfortable when communicating with them and teachers' job satisfaction, r(194)= 
.744, p=.000 (Note that r = n-2) in the first place, and principals' clear and adequate 
information and instructions and teachers' job satisfaction, r(194)= .737, p=.000 in 
the second place. The lowest significant relationship was between not seeing the 
school principal except in the formal meetings and teachers' satisfaction, r(194)= 
.255, p=.000. On the other hand, there was no significant relationship between 
teachers' job satisfaction and two of the practices that principals use, that are going 
through a long path to communicate with the principal, r(194)= .073, p=.308, and 
using traditional communication methods like memos, school magazines, board  
announcements, or official meetings as the most common methods used in the 
school, r(194)= .063, p=.378. 
4.5 Results of Question IV: Principal's gender and teachers' job satisfaction 
To determine if a difference exists between the mean teachers' satisfaction on 
the job scores of males and females school principals, an independent T-test was 
conducted. In other words, it was conducted to determine the existence of any 
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differences between male and female principals' communication regarding teachers' 
job satisfaction (See Table 5 in Appendix for more information). 
Regarding the data of the T-test, the significant score in Levene's Test for 
Equality of Variances was less than (0.05). Thus, the T-test Sig. (2-tailed) that was 
(.019) less than (.05), means that there is a statistically significant difference between 
the mean teachers' satisfaction on the job scores of male school principals (n.= 90, 
M.= 3.41, SD.= .86) and female school principals (n.= 106, M.= 3.08, SD.= 1.09). 
Therefore, we conclude that the teachers are more satisfied with male principals than 
with female principals. 
4.6 Results of Question V: Teachers' suggestions to improve principals' 
communication 
In this part, some suggestions were written by teachers in the open-ended 
question of the questionnaire. In the following lines, suggestions of teachers who are 
working with a female principal will be mentioned separately than the ones from 
teachers who are working with a male principal. 
4.6.1 Teachers with female school principal suggestions 
The most common recommendation of teachers working with female 
principals was minimizing sudden decisions and involving teachers more often in 
school's decision making. In second place, the foreign teachers suggested improving 
the direct and adequate translation of all notes and memos using a special translator, 
and Arab teachers emphasized increasing direct and clear communication with 
teachers.  
Other suggestions were also given by teachers such as having more positive 
communication with teachers, that the principal needs to view teachers as colleagues 
and listen to them, be more approachable and respectful to them, and to specify time 
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for each subject once a week to discuss about that subject. All the previous 
suggestions were repeated at least twice. Moreover, there were some suggestions 
mentioned once such as being a transformational leader, credibility and transparency 
in communicating with teachers, adopting more modern means of communication 
like Facebook, Twitter, Instagram, Class Dogo, and care about the humanity side 
more than management. However, there were two suggestions that were repeated 
twice that indicate the existence of dissatisfied teachers because they suggested to 
change all the administration from female to male on one hand, and having a regular 
system of changing administrations every five years, on the other hand.  
4.6.2 Teachers with male school principal suggestions 
The suggestions here were less than those received from teachers with female 
principals. However, there are some common suggestions between teachers with 
both male and female school principals such as having a good adequate translation 
from Arabic to English and vice versa, making a weekly/monthly meeting for all to 
discuss the latest issues, being open and considerate when teachers approach him, 
being a leader rather than boss, and caring about the human side of staff.  
             Other suggestions that only teachers with male principals gave in order to 
improve school principal communication and improve the school include: greeting 
teachers in their presence and showing appreciation for teachers' hard work, 
continuous explanation of the PDs' phases that teachers need, and having good 
communication skills. 
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Chapter 5: Discussion and Recommendation 
 
5.1 Introduction 
Living in a silence isolated life became an impossible mission nowadays due 
to the fact that our life is becoming based on the massive social interactions that 
control our life manner, for example, the most common ones are the social media 
that people are becoming addicted to it like Facebook, Twitter, Instagram, Snapchat, 
…etc. For that, communication becomes a requirement no matter which kind you use 
since it helps accomplishing your purpose. Furthermore, communication during our 
work time has a major role that can't be considered less important than what it is in 
our normal life time.  
5.2 Discussion of Question I 
The data analysis for this question in Chapter 4 reveals that school principals 
tend to use direct communication with teachers, and attempt to remove 
communication barriers between themselves and teachers. The highest mean scores 
were obtained for direct, and continuous communication and listening by school 
principals along with the lowest mean scores and high frequency percentages for 
using email, long sequences of people, and traditional communication methods to 
communicate with school principal. This communication style fits with what Myers 
and Myers (1980) refer to in their study as leveling or assertive style.  
This finding could be due to the fact that teachers nowadays have a total 
different mentality than before, they will never accept to be dominated by anybody to 
do things even if he/she was the school principal, discussion and involvement 
became the magic practice that insures for the principal the best results they are 
looking for. Parylo and Zepedas’(2014) study illustrates that one of the major 
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characteristics of being an effective principal is to be a team player and involve 
teachers, students, and community to get the job done. Moreover, Ibrahim, Al Kaabi, 
and El Zaatari (2013) suggest that one of the things that cause teachers' resistance 
which may fit in government schools in Al Ain, is the lack of teachers' involvement 
in the planning process and imposing changes on them.  
Some of the teachers from my sample suggested that the principal should stop 
allowing rumors, and listen and communicate more with teachers verbally. In 
addition to the accurate information transfer, maybe school principals notice that 
dealing directly with teachers helps them to form a broader and more comprehensive 
understanding of all teachers' needs and thoughts that affect their satisfaction. This is 
supported by Parylo and Zepedas’ study (2014) which illustrates that one of the 
major characteristics of being an effective principal is to be a good manager with the 
ability to lead constant change, deal with resistance, and have a low turnover rate 
through good and effective communication.  
5.3 Discussion of Question II 
The results show that, in general, teachers in government schools in Al Ain 
are often satisfied with their principal's communication practices. Maybe that is 
because school principals are more aware of the importance of teachers' satisfaction 
on school improvement. Giambra (2014) states that some of the skills needed for 
shared communication are advocating and verifying communicators’ understanding. 
One way to provoke teachers' satisfaction is to give them space where they can 
speak, discuss, and contribute in the decisions related to their work.  
As indicated in question one discussion, school principals are moving toward 
direct communication with teachers. Teachers' satisfaction, belonging, commitment, 
and development are a very important chain that represents a school's success 
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framework, the thing that principals nowadays are more familiar with and more eager 
to achieve. On the other hand, direct communication between principal and teachers 
might help teachers to get a continuous feedback about their performance and feel 
more secure and satisfied when they do their job as Whaley (1989) found in his study 
about perceptions of school principal communication effectiveness and teacher 
satisfaction on the job.  
5.4 Discussion of Question III 
Analysis of data relating to Question 3 indicates that teachers' job satisfaction 
is highly related to principal's encouragement of communication and principals' 
direct, clear, and continuous communication, with correlation coefficients of (.744 
and .737) respectively. Whaley (1989) agrees on this when he states that principals' 
support and encouragement is highly related to teachers' satisfaction with a 
correlation coefficient of (.76). He suggests that effective principals should provide 
clear, accurate, and useful feedback to teachers. Awde’s (1996) study indicates the 
existence of a reliance on written channels of communication, especially one-way 
written communication channels, causing a decrease in the effectiveness of 
administrative communication. He recommends school principals to adopt more 
direct communication practices to improve their school's level.  
Moreover, the results of this indicate the same results in the UAE as many 
other studies' results in different countries (Washington, 2007; AlFahad, AlHajri, and 
Alqahtani, 2013; Kirkpatrick, & Locke, 1996) which emphasize the relationship 
between principals' communication and teachers' job satisfaction. Furthermore, both 
Griffith (2004) and Nir and Kranot (2006) write about the positive relationship 
between teachers satisfaction and transformational leadership that promotes shared 
decisions and continuous communication. 
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In addition, Millar (2009) suggests that how ideas are shared is more 
important than what is said. The spreading of the direct school principals' 
communication could be due to the awareness of school principals of its 
effectiveness in serving their purposes. As many researchers such as Hudson and Rea 
(1996) indicate in their study that the best communication practice is the direct, clear, 
and verbal communication. Giambra (2014) listed some of the communication skills 
for shared communication which are explaining, negotiating roles, and relational 
outcomes. All these skills are used in direct open communication between 
communicators. However, Barker (1990) states that face-to-face communication is 
on the top of the effective communication channels while leaked rumor through an 
intermediary is on the bottom. 
Moreover, in reference to principal encouragement, Whaley (1989) found that 
principal support and encouragement is in the second place in raising teachers’ job 
satisfaction after giving a direct continuous feedback to teachers. Because of that, 
school principals should encourage clear and direct communication with teachers if 
they are aiming to get high teachers' job satisfaction level. 
5.5 Discussion of Question IV 
Fisher’s (2000) study demonstrates that there are no differences between 
male and female communication styles. This is opposite to the current findings in 
this study which indicate that although there is a slight difference in the mean 
between them, teachers working with male principal (mean score of 3.41) are more 
satisfied with their principal's communication than teachers working with female 
principal (mean score of 3.08).  
The difference in the findings may refer to the difference in male and 
females’ view toward work. As Fisher (2000) states in his study about teachers’ 
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perceptions of male and female principal communication styles, females in general 
are more interested in the details of everything, and mostly think that they know the 
best thing to do. As such females may take less interest in taking others' suggestions 
or in communicating with teachers around her than the male principal who may be 
more flexible and open for discussion and for negative, as well as positive feedback.  
On the other hand, its human nature that females always been controlled by 
her feelings, Fisher (2000) stated that most of female communication will be 
unrealistic or driven from her feelings. On the contrary, the male are more realistic 
and rational, that is why they are more able to take others suggestions into 
consideration than the female. Another point that Fisher R. (2000) mentioned, that 
males used to clarify their instructions by using too many words than females, the 
thing that makes female teachers more relaxed and satisfied when they deal with 
male principal.   
As a conclusion, the main finding of this study is that principal-teacher 
communication practices are closely related to teachers' job satisfaction, and that 
there is a slight difference in teachers' job satisfaction between teachers working with 
male principals and teachers working with female principals; teachers are more 
satisfied with male principal's communication than with female principal's 
communication. In this chapter the results are discussed in relation to each of the four 
questions in this study, together with recommendations for both practice and further 
research.   
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5.6 Recommendations 
5.6.1 Recommendations for Practice 
According to the findings of this research, and depending on the knowledge 
gained from the literature review, the following recommendations are suggested. 
First, raise principal awareness about the best communication practices that 
can be used to communicate with teachers and try to direct them towards direct and 
effective communication practices that help to increase teachers' job satisfaction. 
ADEC could achieve this by inviting principals to different workshops where they 
can be treated as teachers and experience the feelings and the effectiveness of each 
targeted communication practice by themselves.   
Second, prepare teachers to be more open to discussions and to be more self-
confident, by providing them with the skills needed to establish positive effective 
communication with their principal. This could be part of the university course for 
new teachers, or part of professional development for existing teachers to update 
them with research and studies in this field. 
Third, not only teachers should be open to communication, school principals 
should also be convinced of the implementation of direct principal-teacher 
communication as the best way that leads to teachers' satisfaction, and really care 
about teachers' feelings rather than imposing these things as rules from ADEC.  
Fourth, principals might ask teachers every now and then in order to know 
their expectations from the principals themselves and take the response into 
consideration. 
Fifth, spread the culture of open-door policy on one hand, and the culture of 
collaboration and team work on the other hand between school principals and 
teachers. 
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Sixth, there is a noticeable weakness in the communication between school 
principal and foreign teachers due to languages issues. What may be required is the 
enrollment of school principals into different English language courses according to 
their level.  
Seventh, many phases of professional development may be required in order 
to reach the desired level of the effective leadership. 
5.6.2 Recommendations for Further Studies 
ADEC might launch a study in order to find out the reason that makes 
teachers more satisfied with the male principals' communication than with female 
principals' communication, and use the results to promote female principals' 
communication in order to increase teachers’ job satisfaction accordingly. 
Another study could be conducted about the relationship between principal- 
teacher communication and teachers' satisfaction in UAE by using other methods like 
interviews or other qualitative methods.  
The same study could be conducted in other cities in UAE rather than Al 
Ain like Abu Dhabi or Dubai schools. 
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Appendix 
Appendix A 
Statistics tables 
 
 
Statements M
ea
n
 
M
ed
ia
n
 
M
o
d
e
 
S
D
. 
Frequency and percentage 
Always Often Sometime Occasionally Never 
4. I communicate with my 
principal through email. 
2
.2
6
5
 
2
.0
0
 
2
.0
0
 
1
.3
1
 
44 
22.4% 
45 
23% 
51 
26% 
31 
15.8% 
25 
12.8% 
7. Traditional 
communication methods ( 
memos, school 
magazines, board 
announcements, or 
official meetings) are the 
most common ones used 
in my school. 
 
2
.3
7
2
 
2
.0
0
 
2
.0
0
 
1
.1
6
 
40 
20.4% 
51 
26% 
58 
29.6% 
36 
18.4% 
11 
5.6% 
6. I go through a long path 
to communicate with my  
principal. 
2
.9
2
9
 
4
.0
0
 
4
.0
0
 
1
.4
1
 
107 
54.6% 
29 
14.8% 
21 
10.7% 
17 
8.7% 
22 
11.2% 
8. Modern communication 
methods (emails, voice 
notes, videos, school 
portal, social media, etc.) 
are the most common ones 
used in my school. 
 
3
.0
0
5
 
3
.0
0
 
3
.0
0
 
1
.0
0
5
 
73 
37.2% 
75 
38.3% 
26 
13.3% 
20 
10.2% 
2 
1% 
10. I do not see my school 
principal except in the 
formal meetings. 
3
.0
3
6
 
4
.0
0
 
4
.0
0
 
1
.3
2
 
109 
55.6% 
32 
16.3% 
27 
13.8% 
9 
4.6% 
19 
9.7% 
9. My principal keeps the 
teachers informed about 
new changes using 
different methods of 
communication. 
3
.1
6
8
 
3
.0
0
 
4
.0
0
 
.9
9
 95 
48.5% 
56 
28.6% 
31 
15.8% 
11 
5.6% 
3 
1.5% 
13. Direct and continuous 
feedback are given by my 
principal. 
3
.2
4
 
4
.0
0
 
4
.0
0
 
1
.0
0
1
 
106 
54.1% 
48 
24.5% 
29 
14.8% 
9 
4.6% 
4 
2% 
11. My principal discusses 
school issues with teachers 
regularly. 
 
3
.2
6
 
3
.5
0
 
4
.0
0
 
.9
1
6
 
98 
50% 
63 
32.1% 
27 
13.8% 
4 
2% 
4 
2% 
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3. My principal highly 
welcomes and appreciates 
my thoughts and ideas. 
3
.2
7
 
4
.0
0
 
4
.0
0
 
.9
9
 106 
54.1% 
55 
28.1% 
23 
11.7% 
6 
3.1% 
6 
3.1% 
1. I talk freely with my 
principal without any 
barriers. 
3
.3
0
1
 
4
.0
0
 
4
.0
0
 
.9
9
 112 
57.1% 
49 
25% 
22 
11.2% 
8 
4.1% 
5 
2.6% 
15. My principal gives me 
clear and adequate 
information and 
instructions. 
 
3
.3
4
7
 
4
.0
0
 
4
.0
0
 
.9
5
6
 
116 
59.2% 
48 
24.5% 
19 
9.7% 
10 
5.1% 
3 
1.5% 
12. My principal use clear, 
direct, and concise 
messages. 
 
3
.3
5
2
 
4
.0
0
 
4
.0
0
 
.8
2
 105 
53.6% 
62 
31.6% 
23 
11.7% 
5 
2.6% 
1 
0.5% 
5. Direct face to face 
communication with my 
principal is a common 
practice in my school. 
 
3
.4
6
4
 
4
.0
0
 
4
.0
0
 
.8
9
 130 
66.3% 
41 
20.9% 
12 
6.1% 
12 
6.1% 
1 
0.5% 
2. My principal listens to 
me when I discuss issues 
with him/her. 
3
.5
0
 
4
.0
0
 
4
.0
0
 
.8
3
 127 
64.8% 
52 
26.5% 
8 
4.1% 
6 
3.1% 
3 
1.5% 
 
Table 1: Communication practices at schools  
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Statements 
M
ea
n
 
M
ed
ia
n
 
M
o
d
e
 
S
D
. 
Frequency and percentage 
Always Often Someti
me 
Occasionally Never 
20. My school principal 
uses his/ her free time 
(even after school) to 
communicate with me. 
2
.3
5
2
 
2
.0
0
 
2
.0
0
a 
1
.3
3
 
48 
24.5% 
49 
25% 
49 
25% 
24 
12.2% 
26 
13.3% 
21. My principal takes 
teachers' suggestions and 
communicates back to 
them using effective 
communication methods. 
2
.8
1
6
 
3
.0
0
 
3
.0
0
 
1
.1
0
3
 
64 
32.7% 
66 
33.7% 
38 
19.4% 
22 
11.2% 
6 
3.1% 
19. My principal 
stimulates me to adopt a 
leader's role. 
2
.8
8
8
 
3
.0
0
 
4
.0
0
 
1
.1
8
9
 
77 
39.3% 
58 
29.6% 
36 
18.4% 
12 
6.1% 
13 
6.6% 
16. The principal 
discusses with me the 
expectations from my 
work.  
2
.9
5
4
 
3
.0
0
 
3
.0
0
 
1
.0
3
9
 
66 
33.7% 
81 
41.3% 
32 
16.3% 
8 
4.1% 
9 
4.6% 
17. My principal 
encourages me to talk 
about any instructional 
problems with him/her. 
3
.0
6
6
 
3
.0
0
 
4
.0
0
 
1
.1
3
3
 
89 
45.4% 
62 
31.6% 
26 
13.3% 
7 
3.6% 
12 
6.1% 
18. My principal 
encourages me and tries 
to assure that I feel 
comfortable when 
communicating with 
him/her. 
3
.2
7
6
 
4
.0
0
 
4
.0
0
 
1
.0
3
6
 
112 
57.1% 
47 
24% 
22 
11.2% 
9 
4.6% 
6 
3.1% 
14. Direct 
communication with my 
school principal is more 
effective than indirect 
ways of communication. 
3
.2
8
1
 
4
.0
0
 
4
.0
0
 
1
.0
4
6
 
115 
58.7% 
42 
21.4% 
24 
12.2% 
9 
4.6% 
6 
3.1% 
 
Table 2: Principals' encouragement for teachers' communication at schools  
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Statements M
ea
n
 
M
ed
ia
n
 
M
o
d
e 
S
D
. 
Frequency and percentage 
Always Often Sometim
e 
Occasionall
y 
Neve
r 
23. I would think 
twice before I change 
this school due to the 
positive 
communication style 
of the principal.  
 
3
.1
6
8
 
4
.0
0
 
4
.0
0
 
1
.2
8
9
 
118 
60.2% 
38 
19.4% 
11 
5.6% 
13 
6.6% 
16 
8.2% 
22. I am satisfied with 
the methods my 
principal uses to 
communicate with me 
as a teacher. 
 
3
.1
7
9
 
4
.0
0
 
4
.0
0
 
1
.0
6
4
 
100 
51% 
57 
29.1% 
18 
9.2% 
16 
2.6% 
5 
2.6% 
24. I am satisfied with 
the approach my 
principal uses to 
communicate with me 
as a teacher. 
3
.3
6
2
 
4
.0
0
 
4
.0
0
 
1
.0
3
1
 
123 
62.8% 
45 
23% 
9 
4.6% 
14 
7.1% 
5 
2.6% 
 
Table 3: Teachers' satisfaction with their principals' communication practices at 
schools  
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Item 
number 
Communication process 
Pearson 
correlations 
Sig. (2-
Tailed) 
1 I talk freely with my principal without any 
barriers. 
.648** .000 
2 My principal listens to me when I discuss issues 
with him/her. 
.699** .000 
3 My principal highly welcomes and appreciates 
my thoughts and ideas. 
.663** .000 
4 I communicate with my principal through email.. .431** .000 
5 Direct face to face communication with my 
principal is a common practice in my school. 
.712** .000 
6 I go through a long path to communicate with 
my  principal. 
.073 .308 
7 Traditional communication methods ( memos, 
school magazines, board  announcements, or 
official meetings) are the most common ones 
used in my school. 
.063 .378 
8 Modern communication methods (emails, voice 
notes, videos, school portal, social media, etc.) 
are the most common ones used in my school. 
.299** .000 
9 My principal keeps the teachers informed about 
new changes using different methods of 
communication. 
.541** .000 
10 I do not see my school principal except in the 
formal meetings. 
.255** .000 
11 My principal discusses school issues with 
teachers regularly. 
.636** .000 
12 My principal use clear, direct, and concise 
messages. 
.628** .000 
13 Direct and continuous feedback are given by my 
principal. 
.638** .000 
14 Direct communication with my school principal 
is more effective than indirect ways of 
communication. 
.440** .000 
15 My principal gives me clear and adequate 
information and instructions. 
.737** .000 
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16 The principal discusses with me the expectations 
from my work. 
.608** .000 
17 My principal encourages me to talk about any 
instructional problems with him/her. 
.731** .000 
18 My principal encourages me and tries to assure 
that I feel comfortable when communicating 
with him/her. 
.744** .000 
19 My principal stimulates me to adopt a leader's 
role. 
.646** .000 
20 My school principal uses his/ her free time (even 
after school) to communicate with me. 
.560** .000 
21 My principal takes teachers' suggestions and 
communicates back to them using effective 
communication methods. 
.679** .000 
Note: (**) means that correlation is significant at the 0.01 level (2-tailed) and         
(*) means that correlation is significant at the 0.05 level (2-tailed).  
 
Table 4: Correlation between communication processes and teachers' job satisfaction 
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Independent Samples Test 
 
Levene's Test 
for Equality of 
Variances 
t-test for Equality of Means 
F Sig. t df 
S
ig
. (2
-ta
ile
d
) 
M
e
a
n
 D
iffe
re
n
c
e
 
S
td
. E
rro
r 
D
iffe
re
n
c
e
 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
S
a
tis
fa
c
tio
n
 M
e
a
n
 
Equal 
variances 
assumed 
6.598 .011 -2.321- 194 .021 -.32991- .14213 -.61023- -.04959- 
Equal 
variances 
not 
assumed 
  -2.365- 193.13 .019 -.32991- .13949 -.60503- -.05478- 
 
Table 5: T-test scores for determining the existence of any differences 
between the mean teachers' satisfaction on the job scores of males and females 
school principals 
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No. The suggestion The 
repetition 
1 More respectful manner towards teachers /// 
2 Direct and clear communication to teachers //// 
3 Positive  communication //// 
4 Principal needs to be more approachable /// 
5 Principal needs to view teachers as colleagues /// 
6 Minimize the sudden decisions and engage teachers ////     //// 
7 Listens to trusted sources rather than allowing rumors /// 
8 Credibility and transparency / 
9 Adapt more modern means of communication like 
Facebook, Twitter, Instagram, Class Dogo. 
/ 
10 Direct and adequate translation of all notes and memos 
using a special person to do translation. 
//// 
11 To be a transformational leader. / 
12 Care about the humanity side more than management. / 
13 Change all admins every 5 years // 
14 Change all the admins from female in to male. // 
15 Fast problem solving / 
16 Give teachers free time / 
17 Listen to teachers more often /// 
18 Specify a time for each subject once a week to discuss about 
that subject. 
// 
 
Table 6: Teachers with female school principal suggestion 
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No. The suggestion The repetition 
1 More empathy and compassion towards teachers. / 
2 Be open and considerate when teachers approach him. // 
3 Greet teachers in their presence.  / 
4 Show appreciation for teachers' hard work. / 
5 Continues explanation of the PDs phases that teachers 
need. 
/ 
6 Have a good adequate translation from Arabic to English 
and vice versa  
/// 
7 Make a weekly/ monthly  meeting for all to discuss the 
latest issues.  
// 
8 To be a leader rather than a boss. / 
9 Be more visual around the school. / 
10 Have good communication skills. / 
11 More support in behavior management / 
12 Take teachers suggestions in to consideration to improve 
the school. 
// 
 
Table 7: Teachers with male school principal suggestion 
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Appendix B 
Formal letters and approvals.
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Teachers, and schools numbers in cycle one schools in Al Ain city. 
School 
No. 
Principal's sex School's name Teachers' no. 
1 female Al Sumou School 73 
2 female Al Wagan School 45 
3 female Shaikha Bint Suroor School 49 
4 female Mezyad School 75 
5 female Neima School 77 
6 female Al Bayraq School 35 
7 female Al Ahd School 71 
8 female Al Raqia School 68 
9 female Mohammed Bin Khalid School 58 
10 female Hili School 27 
11 female Aalya School 44 
12 female Shamma Bint Mohamed School 27 
13 female That Al Salasel School 36 
14 female Al Jood School 86 
15 female Al Ghaith School 44 
16 female Ibn Khaldoon School 37 
17 female Ahmed Bin Zayed School 88 
18 female Refaah School 65 
19 female Al Shaheen School 61 
20 female Tariq Bin Ziad School 38 
21 female Al La'alei School 55 
22 female Al Tomooh School 68 
23 male Al Sadara School 54 
24 male Al Ain School 57 
25 male Al Nahyania School 46 
 Total 3 Male+ 22 Female 1384 
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Appendix C 
Questionnaire  
Survey on: 
The effectiveness of school principal communication on teachers’ job 
satisfaction. 
لأاهلمع يف ملعملا اضر ىلع ةسردملا ريدم لصاوتل لاعفلا رث 
 
The purpose of this research is to investigate the effect of principal communication 
on teachers' job satisfaction. Your participation in this questionnaire is confidential. 
The data will be stored in a secure place and it will be destroyed after writing this 
research. In case of publication, no personal identifying information of you or your 
school will be revealed. 
قتسا وه ثحبلا اذه نم فدهلا نإ  نإ .هلمع يف ملعملا حايترا ىلع ريدملا لصاوت هكرتي يذلا رثلأا ءاص 
نايبتسلاا اذه يف مكتكراشم اهنإو نمآ ناكم يف نزختس تامولعملا عيمج .ةياغلل ةيرس  ةباتك دعب فلتت فوس
 .ثحبلا اذه.فشكت نل فوس مكسرادم تامولعم وأ ةيصخشلا مكتامولعم نم ًايأ نإف ,ميمعتلا لاح يفو 
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Section A 
Demographic Information 
 
I. School's name (ةسردملا مسا(:  ____________________________________ 
II. Grade level that you teach (اهسيردتب موقت يتلا فوفصلا(:   
     Grade 1                 Grade 2                 Grade 3                 Grade 4       
      Grade 5  
III. Years of teaching experience (ةربخلا تاونس ددع(:  
       1-5 years                            6-10 years                         11-15 years 
       16-20 years                         21 years and above.  
IV. Gender (كسنج(:                            
         Male                                    Female 
V. Your principal gender (كريدم سنج(:   
         Male                                    Female 
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Section B 
School principal's communication and teachers' satisfaction 
N
o
. Item 
A
lw
a
y
s  
O
ften
  
S
o
m
etim
e  
O
cc
a
sio
n
a
lly
 
N
ev
er
 
 Communication processes/ ways 4 3 2 1 0 
1 
I talk freely with my principal without any barriers. 
أريدم عم ثدحت يتسردم . قئاوع نودبو ةيرحب  
     
2 
My principal listens to me when I discuss issues with him/her. 
ريدم يغصي يتسردم إ  يل  امدنعأ/هعم اياضق  شقانعم. اه  
     
3 
My principal highly welcomes and appreciates my thoughts and 
ideas.  
ريدم بحري يتسردم  ايلاع ردقيوأ. يئارآو يراكف  
     
4 
I communicate with my principal through email.  
أ  ابلاغ لصاوت ريدم عم يتسردم  قيرط نع ديربلا.ينورتكللاا  
     
5 
Direct face to face communication with my principal is a 
common practice in my school. 
 لصاوتلاهجول  اهجو ريدم عم يتسردم يتسردم يف عئاش لمع.  
     
6 
I go through a long path to communicate with my  principal. 
أ انعبَّتأ  امئاد  لسلست   ليوط  يكأ. يريدم عم لصاوت  
     
7 
Traditional communication methods ( memos, school 
magazines, board  announcements, or official meetings) are the 
most common ones used in my school.  
إ َّن ةيديلقتلا لصاوتلا قرط لثم ,تاركذملا ( ,ةيسردملا تلجملا  تانلعلإا
 ةيحوللا 
 وألأا يه )ةيمسرلا تلباقملا  اعويش رثك   امادختساو . يتسردم يف  
     
8 
Modern communication methods (emails, voice notes, videos, 
school portal, social media, etc.) are the most common ones 
used in my school. 
إ َّن  ةيرصعلا لصاوتلا قرط لثم ةيتوصلا تاظحلملا ,ينورتكللاا ديربلا(
 ,تاهويديفلا,) ةباوبلا( ةسردملل ةيلخدملا ةحفصلا, , يعامتجلاا لصاوتلاإ ) .خل
لأا يه  اعويش رثك   امادختساو يتسردم يف .  
     
9 
My principal keeps the teachers informed about new changes 
using different methods of communication.  
ريدم يقبي يتسردم  ةديدجلا تاريغتملا ىلع مئاد لكشبو نيعلطم نيملعملا
  امدختسم . لصاوتلا يف ةعونتم لئاسو  
     
10 
I do not see my school principal except in the formal meetings.  
أ لا انأريدم ىري  مئاد لكشبإ. ةيمسرلا تلباقملا يف لا  
     
11 
My principal discusses school issues with teachers regularly.  
ريدم شقانيي . مظتنم لكشب نيملعملا عم ةيسردملا اياضقلا  
     
12 
My principal use clear, direct, and concise messages. 
 مدختسييريدم ةرشابم, ةحضاو لئاسر, مئاد لكشب ةقيقدو .  
     
13 
Direct and continuous feedback are given by my principal. 
مَّدقت   لبق نم ةرمتسملاو ةرشابملا ةعجارلا ةيذغتلايريدم .  
     
 Effective Communication      
14  
Direct communication with my school principal is more 
effective than indirect ways of communication. 
إ َّن  نوكي يتسردم ريدم عم رشابملا لصاوتلاأ  لصاوتلا قرط نم ةيلعاف رثك
 ريغلاةرشابم.  
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N
o
. 
Item 
A
lw
a
y
s 
O
ften
 
S
o
m
etim
e
 
O
cc
a
sio
n
a
lly
 
N
ev
er
 
15  
My principal gives me clear and adequate information and 
instructions. 
 ينيطعييريدم . ةبسانمو ةحضاو تاميلعتو تامولعم  
     
16  
The principal discusses with me the expectations from my 
work.  
 شقانيلا يتاعقوت يعم ريدمنع . مئاد لكشب يلمع  
     
 Principal Encouragement      
17 
My principal encourages me to talk about any instructional 
problems with him/her. 
ريدم ينعجشي يتسردم  نأأ نع ثدحتأةيميلعت لكاشم ةي /هعم ) ةيسيردت(عماه  
     
18 
My principal encourages me and tries to assure that I feel 
comfortable when communicating with him/her. 
ريدم ينعجشي يتسردم امئاد لواحيو  نأينرعشي  امدنع ةحارلابأ ثدحتإ.هيل  
     
19 
My principal stimulates me to adopt a leader's role. 
ريدم ينثحي يتسردم نأ ىلع أ.دئاقلا رود ىنبت  
     
20 
My school principal uses his/ her free time (even after school) 
to communicate with me. 
ريدم مدختسي يتسردم /هغارف تقوغارف)ةسردملا دعب ىتح ( اه يك  لصاوتي
.يعم 
     
21 
My principal takes teachers' suggestions and communicates 
back to them using effective communication methods. 
 ذخأييريدم  لئاسو امدختسم مهب لاصتلاا دواعيو نيملعملا تاحارتقا ابلاغ
  عفلا لصاوتلا ةلا  
     
 Satisfaction With Communication      
22 
I am satisfied with the methods my principal uses to 
communicate with me as a teacher. 
 عنتقم انأ. ملعمك يعم لصاوتلل ريدملا اهمدختسي يتلا لئاسولاب  
     
23 
I would think twice before I change this school due to the 
positive communication style of the principal. 
 يباجيلإا لصاوتلا بولسلأ عجار كلذو ةسردملا هذه ر يغأ نأ لبق نيترم ركفأس
. ريدملل 
     
24 
I am satisfied with the approach my principal uses to 
communicate with me as a teacher. 
. ةملعمك/ملعمك يعم يتسردم ريدم همدختسي يذلا لصاوتلا بولسأب عنتقم انأ 
     
 
25) What are your recommendations for improving the principal communication so 
you are more satisfied in the school? 
كتسردم يف اضر رثكأ ينوكت/نوكت ثيحب ريدملا لصاوت نيسحت لجأ نم كتايصوت يه ام ؟ 
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________
____________________________________________________________________ 
